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Abstract 
This study identified from the literature and research school 
effectiveness factors which can be applied to the Kell Community 
Consolidated School District for the purpose of improvement. The 
seven factors identified were: (1) Safe and orderly environment, 
(2) Clear and focused school mission, (3) Instructional leadership, 
(4) School climate of high expectations, (5) Opportunity to learn 
and student time on task, (6) Frequent monitoring of student 
progress, and (7) Home-school relations. This study also 
. 
identified elements within each of the seven school effectiveness 
factors which could be utilized by the Kell Community Consolidated 
School District to conduct a self-evaluation. These elements 
are listed for each of the seven factors, as well as descriptions 
of the factors. 
The major recommendation flowing from this study is for the 
Kell Community Consolidated School District to use a seven step 
school improvement model and use the elements for each of the 
seven school effectiveness factors on the needs assessment 
step of the model. The model's seven steps are: (1) Staff 
orientation, (2) Selection of a planning team, (3) Conducting 
a needs assessment, (4) Selecting concerns, (5) Developing an 
action plan, (6) Implementation, (7 ) Evaluation of progress and 
feedback loop to necessary changes in previous steps. 
ii 
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Chapter 1 
Background and Problem 
Introduction 
Since A Nation at Risk was released in 1983, numerous studies 
have been conducted on school effectiveness. Many states, through 
legislation or directive from state departments of education, have 
implemented activities to improve public schools. For example, the 
Educational Reform Act of 1985 in Illinois addressed numerous factors 
focused on improving public education. 
Prior to 1983, a national movement began which focused on 
determining how schools could become more effective. Some sources 
trace the initiative of the present effectiveness movement back to 
Weber (Weber, 197 1). In the mid-197 0's Brookover conducted a study 
of Michigan schools to determine what factors caused schools which 
were unlikely to have high achievement to, in fact, have high 
achievement. Brookover's works are summarized in two books: School 
Social Systems and Student Achievement: Schools Can Make A Difference 
and Measuring and Attaining the Goals of Education. 
In 1988 researchers are still attempting to determine school 
effectiveness factors. This field experience study focused on the 
efforts of Kell Community Consolidated School District #2 to 
become a more effective school district from the perspective of 
-1-
serving students based on identifying school effectiveness factors 
and criteria. 
Problem 
Edmonds (197 9) identified the following five factors as 
characteristics of effective schools: 
1. Strong administrative leadership 
2. Clear and widely understood mission 
3. Safe and orderly environment 
4. Teachers hold high expectations for students 
5. Pupil progress is closely monitored 
2 
Edmonds referred to these factors as correlates because research had 
not been done to demonstrate a cause and effect relationship. Lezotte 
(1985) identified the following seven factors: 
1. Safe and orderly environment 
2. Clear and focused school mission 
3. Instructional leadership 
4. Climate of high expectations 
5. Opportunity to learn and student time on task 
6. Frequent monitoring of student progress 
7 .  Home-school relations 
If Kell Community Consolidated School District #2 is to become 
more effective, these seven factors need to be operationalized and 
broke down into more specific parts for self-assessment. The problem 
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addressed by this study is: Which characteristics and accompanying 
elements can be used as a guide by the Kell Community Consolidated 
School District #2 to review its effectiveness? 
Uniqueness of the Study 
This study was conducted in the Kell Community Consolidated 
School District #2. The KCCSD is a K-8 district of 119 students. 
Over the past several years Kell has undertaken numerous initiatives 
to become more effective. Examples of these activities are mastery 
learning, CORE (Cooperative On Reading Excellence), TESA (Teacher 
Expectation and Student Achievement), and assertive discipline. 
This study expands the seven general factors of effective 
schools so that the Kell Community Consolidated School District #2 
can conduct a self-evaluation and become more effective. This 
means that the criteria identified under each factor will serve 
as a driving force for conducting a self-evaluation of the Kell 
Community Consolidated School District #2. 
Limitations 
Because this field experience is receiving input only from 
Kell teachers, it is limited by the scope of teacher input. Another 
limitation is that while the researcher has reviewed numerous school 
effectiveness and improvement studies, the review of the research 
and literature is not exhaustive. 
Chapter 2 
Survey of the Research and Literature 
Introduction 
There have been many studies which have attempted to determine 
and define the characteristics of an effective school. This chapter 
will review selected studies which seem relevant to the purpose of 
this field experience. 
Review of Research and Literature 
Weber (197 1), Madden, Lawson, and Sweet (197 6), Brookover and 
Lezotte (197 7 )  made findings which emphasize the importance of 
strong administrative leadership, high expectations for students, 
school atmosphere, and instructional emphasis. Walberg theorized 
that educational productivity, i. e. , effectiveness, is affected by 
student aptitude, which includes the elements of ability, development, 
and motivation (self-concept). Educational productivity, according 
to Walberg, is further affected by time spent on learning and the 
quality of the instructional experience. Walberg also advocates 
that educational productivity is affected by environmental factors 
such as home, classroom social group, peer group outside of school, 
and use of out-of-school time. Walberg reports that collectively 
a variety of studies dealing with school productivity suggest that 
these factors show a powerful consistency in influencing learning. 
4 
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A synthesis of about 3, 000 studies suggest that these generalizable 
factors are the chief influences on cognitive, affective, and 
behavioral learning. Lastly, Walberg states that many aspects of 
these factors can be altered by educators (Walberg, 1984). 
Hager and Scarr (198 3) determined that those characteristics 
representing strong administrative leadership from principals in an 
effective schools' program are planning to establish priorities, 
directing setting of goals and objectives based on information 
from a variety of sources, organizing and establishing systems to 
carry out plans, relating to people in a positive, motivating way 
and controlling and monitoring the accomplishment of school goals 
through people. Sergiovanni (198 4) stated that .i!!_effective schools 
are characterized by inefficiency, malaise in human climate, low 
student achievement, student absenteeism, high discipline and 
violence, conflict among co-workers and a feeling of isolation on 
the part of parents. Sergiovanni further states that there are five 
leadership forces needed to bring about or preserve changes needed 
to improve schooling: 
1. Technical use of sound management techniques 
2. Human use of available social and interpersonal resources 
3. Educational expert knowledge about education and schooling 
4. Symbolic focusing attention of others on matters of 
importance to the school 
5. Cultural building of a unique school culture. 
Cawelti (1984) established the following as behaviors of 
effective principals: 
1. An effective principal has vision and the ability to 
articulate goals, directions and priorities for the 
school to citizens, faculty and students. 
2. An effective principal is resourceful and manifests 
that resourcefulness by going beyond normal channels. 
3. 
4. 
An effective principal uses school improvement processes 
and plans for school improvement and fosters a climate 
of trust and cooperation. 
An effective principal provides instructional support 
by becoming a visible entity in all phases of school 
life and demonstrating active support for teachers. 
Much time is spent observing classes and discussing 
instructional problems. 
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5. An effective principal monitors student performance, sets 
priorities accordingly and is knowledgeable about the 
extent to which the institution is meeting goals. 
McCormick (197 9), State Supervisor of Elementary Education for 
the State of Delaware, reported on a study to assess the differences 
between effective schools and those less effective ones. McCormick 
found the biggest difference was in the process of instruction. In 
McCormick's study the following were characteristics of teachers in 
grades one through four in schools where students achieved better 
than expected: 
1. A greater understanding of the structure and substance of 
the content being taught. 
2. A greater understanding of the special characteristics of 
their students. 
3. A greater understanding of the principles of learning. 
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Stowe (197 9), reported evidence that teachers whose pupils 
attained substantial growth could be characterized as 
businesslike, task-oriented, and concerned about academic 
learning time. 
A study of effective school programs in New York City and 
Milwaukee, conducted by Eubanks and Levine (1983), brought forth 
several essential elements of the characteristics of those programs. 
For Milwaukee's Project RISE, the essential elements of school 
climate included a strong sense of academic mission, high expectations 
conveyed to all students, strong identification/affiliation among 
students, and recognition of personal academic excellence. The 
essential elements of curriculum in Project RISE are grade level 
expectations in reading, math, and language arts, planning and 
monitoring for full content coverage, and use of an accelerated 
curriculum. The essential elements of instruction identified 
are efficient classroom management through structured learning 
environment, use of key instructional behaviors, use of direct 
instruction as the main approach for teaching basic skills, increased 
instructional time for high priority subjects, coordination of support 
services with the classroom programs, and evaluations which are 
frequent and regular. It was also noted that parent and community 
support was fostered through regular and consistent communication 
and a clearly defined homework policy. 
8 
In the New York City School Improvement Project a school-based 
planning committee drew up a plan to address Edmonds' characteristics 
of effective schools. The committee members were administrators, 
teachers, and parents. The most important elements of the School 
Improvement Project were communication and cooperation. In the 
Milwaukee and New York projects, much time was provided for teachers' 
staff development for the purpose of developing school effectiveness 
procedures and behaviors. 
In the school effectiveness projects which were deemed to 
achieve at least some degree of success, Loucks {1983), reported 
that other factors beside effectiveness characteristics were 
evident. The teachers and administrators have to share a commitment 
to the effectiveness project. In addition, instructional practices 
are carefully developed through training that is provided by creditable 
people. Also, faculty and staff must pay attention to factors which 
contribute to the institutionalization of school effectiveness 
practices. Successful projects are ones in which the agendas of both 
teachers, administrators, and students are met. 
Some educators question whether school effectiveness practices 
are really as effective as they might appear to be. There are 
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those who point out the shortcomings of that research. Cuban (1983) 
expressed doubts concerning what is known about creating an effective 
school. For example, many of the terms, such as "climate" and 
"leadership" are ambiguous. Also, school effectiveness ignores 
many skills and attitudes outside of paper and pencil tests, 
and deals only with improving test results in low level skills 
in math and reading. 
According to Cuban, administrators have been forced to make 
some unanticipated trade-offs. There is a tendency towards 
standardization and a resulting lessening of attention toward 
individual differences. Schools should not be judged solely by a 
percentile rank on an achievement test. Schools are complicated 
organizations and school officials need to use all of the tools 
available to improve schooling, not simply test scores. 
Stedman (1987 ), in a synthesis of several studies on school 
effectiveness, brings forth what he contends are the shortcomings 
of the school effectiveness research. Many of the effective school 
studies have been conducted in racially and ethnically non-diverse 
schools. According to Stedman, the factors which make effective 
schools cannot be substantiated for two reasons: 
1. Schools where the factors have been tested still had 
extremely low level of achievement. 
2. Findings from the studies challenge those factors. 
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He cited Edmonds (197 9) and Frederiksons' (198 7 )  studies in Lansing, 
Michigan, as being contrary to the traditional effective schools 
formula, because teachers in the ineffective schools held higher 
expectations for grade-level achievement and were more likely to 
accept responsibility for their students' performance. Those 
teachers also reported more instructional involvement by principals 
than teachers in the effective schools. 
Stedman also proposed a more practical approach to school 
improvement. By sharing governance and curriculum planning with 
teachers and by involving parents and other community volunteers, 
school administrators can distribute the burdens of implementing 
and maintaining reform. Being both an administrative and an 
instructional leader is too demanding for one individual. 
This chapter has reviewed selected school effectiveness 
research. Chapter 3 will address the design of the study, with 
Chapter 4 presenting the results and Chapter 5 summarizing the 
field experience and making recommendations. 
Chapter 3 
Design of the Study 
Overview 
The purpose of this study was to identify criteria for each 
of the seven school effectiveness factors which can be used to 
assess the condition of the Kell Community School District #2, the 
thrust regarding the collection of information was to review the 
school effectiveness research and literature. Furthermore, the 
resea�cher examined effective schools materials from practitioners 
attempting to implement these factors. 
Conceptually, the dependent variable is the entity referred 
to as an effective school. The researcher views an effective 
school as one in which all children learn the formal curriculum, 
develop effective social skills, and have a positive self-esteem. 
This, of course, is an ideal for a school to pursue. The 
independent variables are the seven factors and the criteria 
identified within each factor. 
The sources of the literature reviewed were in three general 
areas: 
1. Scholars such as Lezotte, Edmonds, Brookover, and 
Stedman. 
2. Research based on districts implementing effective 
schools projects. 
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3. Information from sources representative of state and 
federal agencies and professional organizations. 
Format for Presenting the Results 
The results are presented in Chapter 4. The format 
consists of defining each of the effective school factors and 
listing specific criteria for the factor which can be used to 
operationalize it. A school improvement model, which can serve 
as a mean to implement the criteria and factors, is also 
presented . 
.  
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Chapter 4 
Results 
Overview 
The seven widely accepted school effectiveness factors are 
defined and enumerated on the following pages. The order is not 
determined by importance or universal value, but is determined 
by what the researcher believes is logical. 
The researcher also perceives that there are many instances 
when the elements of these school effectiveness factors overlap. 
Consequently, some of the same elements may be listed under more 
than one effectiveness factor. Even though this may be true, 
each factor has a separate and distinct character that may be 
implemented separate from other effectiveness factors. 
The elements that are listed for these seven school 
effectiveness factors are not intended to be all inclusive, but 
provide general guidance in working toward school effectiveness. 
Safe And Orderly Environment 
One of the identified factors in an effective school program 
is that effective schools maintain a safe and orderly environment. 
The basic question is: What is safe and orderly environment? It 
is possible to define a safe and orderly environment as one in 
13 
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which students and teachers do not have to fear physical violence. 
The writer interprets a safe and orderly environment as one which 
provides much more than freedom from fear of physical violence. It 
is an environment in which the business of education is conducted 
in an organized and efficient manner. Each participant in the 
educational process knows his/her role and is given the means and 
methods whereby to complete tasks which are assigned according to 
that role. 
After a definition of safe and orderly environment is composed, 
it is then necessary to identify practices which can be implemented 
to accomplish the creation or enhancement of a safe and orderly 
environment. The following section presents a list of elements 
that can be utilized in creating and maintaining a safe and orderly 
school environment, conducive to an effective educational program. 
The list has been formulated through a research of the literature, 
an assessment of educational practices in Kell Community Consolidated 
School District #2, and suggestions from Kell Community Consolidated 
School District #2 faculty. 
Elements Of A Safe And Orderly School Environment 
1. Cooperative attitude between faculty, staff, students, 
and administration is fostered and promoted. 
2. The faculty, staff, and administration share a common 
goal of providing the best educational experience possible 
to each student. 
3. Classroom behavior is monitored through a well described 
and understood discipline plan. 
A. Loss of privileges such as playtime 
B. After lunch detention 
c. A code of conduct during all school functions is 
clearly defined and adherence to such a code is 
required 
D. Rules enforced fairly and equally 
E. Corporal punishment used only as a last resort 
4. Use of maximum supervision techniques so that little 
opportunity for unacceptable behavior is available. 
5. The building is: 
A. Clean, neat, and orderly 
B. Bright and cheery 
C. Kept in good repair 
6. Minimum interruptions of instructional time take place. 
7 .  Close contact between parent and school occurs. 
A. Newsletters 
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B. Frequent announcements of school activities to parents 
C. Active PTO 
D. Parent-teacher conferences 
Clear and Focused School Mission 
It is necessary for faculty, staff, administration, and 
students to clearly understand what the school is supposed to 
be doing to function effectively. In addition to those persons 
who are actually in the building each day, it is also necessary 
that the community in which the school functions understands 
clearly the mission or purpose of the school. 
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Schools which are composed of individuals who share a common 
commitment to what is being done, and understand why it is being 
done, �function more effectively than one in which the individuals 
do not share a common commitment. Common understanding and 
commitment provides a base on which trust and respect can be built. 
The next section presents a list of activities or practices 
that can be implemented to communicate the mission of the school 
to all participants in the educational enterprise, including the 
community at large. 
Clear And Focused School Mission 
1. The emphasis is on the instructional program. 
A. Achievement in basic skills areas is top priority 
B. A structured learning environment exist for improved 
classroom management 
C. Ample instruction time exists for high priority 
subjects (reading, math, grammar, science) 
2. Classroom instructional time is rarely interrupted. 
3. Teachers have the opportunity to update instructional 
skills and techniques through inservice opportunities. 
4. Support services are coordinated with the classroom 
program. 
5. All students are expected to achieve. 
6. Pride in self and school is fostered. 
A. Proper social behavior is emphasized 
B. Students are rewarded for academic achievement 
C. Rewards exist for social growth (citizenship, class 
officers, attendance, etc. ) 
7 .  Frequent communication occurs with parents concerning 
the mission of the school. 
Instructional Leadership 
17 
To many people the term instructional leader is synonymous 
with administrator (principal or superintendent). The person who 
is the chief administrator of an attendance center is responsible 
for creating a climate in which the educational process is 
facilitated. The instructional staff (teachers) needs equipment, 
materials, time, and facilities to perform the teaching tasks. It 
is part of the job of the administrator to provide those items 
which are needed by the teachers to perform the teaching tasks. 
However, instructional leadership does not begin and end with 
administrators. Teachers have a responsibility to be updated on 
current instructional practices and to make plans to implement 
new methods in order to increase the effectiveness of instruction. 
In any working situation, whether it be schools or factories, the 
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need to move forward and improve the end product requires development 
of new and sometimes innovative processes. Ignoring this need can 
lead to stagnation and ineffectiveness. 
The role of instructional leadership is to keep the school 
moving forward and continually striving for improvement in all 
areas of the school program. The elements which follow are 
perceived by the writer as being essential to the process of 
providing instructional leadership. 
Instructional Leadership 
1. The principal establishes priorities and makes plans 
to address them. 
2. The principal directs the setting of goals and objectives 
for the school (in cooperation with faculty, parents, 
and community). 
3. The principal relates to people in a positive and 
motivating manner. 
4. The principal provides teachers the opportunity for input 
into decision making. 
5. The principal has an open door policy for faculty, staff, 
and community. 
6. The principal leads the way in setting standards for 
student behavior. 
7 .  The principal and staff plan for school improvement. 
8 .  The principal provides instructional support a s  teachers 
need it. 
9. The school fosters a climate of trust and cooperation. 
10. The principal monitors student performance so that s/he 
can be knowledgeable of the school's ability to meet its 
goals. 
11. The principal provides opportunities for teachers to 
broaden their instructional skills. 
12. The principal closely monitors classroom management 
procedures. 
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13. The principal provides teachers opportunities to participate 
in curriculum development. 
14. The principal is highly visible throughout the school. 
15. Frequent communication occurs between principal and 
teachers concerning the instructional program. 
School Climate Of High Expectations 
Behavioral psychologists indicate that oftentimes persons 
behave as they are expected to behave. If a person or group is 
expected to exhibit some form of undesirable behavior, very often 
it may exhibit that behavior. On the other hand, if that person 
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or group is expected to exhibit a desirable form of behavior, the 
chances are greater that the behavior will be desirable rather than 
undesirable. 
The aspect of expectations is important to an effective school 
program. If educators impart an attitude of high expectations to 
students, the results are likely to be high accomplishments by those 
students. It is important that while the expectations be high, 
they must also be reasonable and realistic. There will be some 
students who are capable of achieving more than others, but all 
students can be expected to achieve basic and minimal competence in 
essential skills areas. School effectiveness research indicates 
that students perform better in a climate of high expectations 
than they would probably otherwise perform if expectations were 
lower. 
School Climate Of High Expectations 
1. Administrators and teachers expect all students to meet 
the basic skills required at any given grade level. 
2. Administrators and teachers expect all students to perform 
to the best of their abilities. 
3. Administrators and teachers set the proper example of 
striving to perform to the best of their respective 
abilities. 
4. Students are not labeled according to race or social 
class. 
5. Administrators and teachers accept the responsibility for 
student mastery of basic skills. 
6. Administrators and teachers feel that they have the 
necessary skills, materials, equipment, facilities, and 
procedures to help all students attain mastery of basic 
skills. 
7 .  Students not mastering basic skills are retained. 
8. Administrators and teachers convey concepts of proper 
social behavior to students. 
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9. Pride in student work and achievement is emphasized through: 
A. Academic awards 
B. Citizenship Awards 
Opportunity To Learn And Student Time On Task 
The primary function of school is to provide students with 
the opportunity to learn. The writer believes that there is a 
very positive correlation between the time spent on learning and 
the amount of learning that occurs. 
Administrators and teachers are responsible for providing 
adequate amounts of time for students to spend on learning. In 
addition, teachers must insure that the time provided is used so 
that the student is engaged in learning activities during that 
time. Time allotted for learning has no meaning if students do not 
spend that time on tasks which result in learning. The school's 
schedule can indicate more than ample time is allocated for what 
needs to be learned, but if that time is not used in the proper 
manner, then the optimal amount of learning is not taking place. 
It is necessary that the faculty, administration, and staff 
provide the supplies that are necessary to help keep the students 
on task and to keep any interruptions of the instructional time 
at a minimum. Scheduled and unscheduled interruptions will occur, 
but close monitoring of these interruptions can serve to minimize 
the effect on the instructional program. 
The following section lists suggestions that can serve to 
enhance opportunity to learn and time on task. 
Opportunity To Learn And Student Time On Task 
1. The principal schedules time so as to provide the 
greatest amount of academic learning time. 
2. Teachers have minimum amount of administrative tasks 
to perform (i. e. , take attendance, and collect lunch 
money). 
3. Administrators and teachers adhere to scheduled times 
as closely as possible. 
4. Teachers emphasize remaining on task during allotted 
times. 
5. Teachers set a good example by remaining on task. 
6. Curriculum programs are planned to meet individual needs. 
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7 .  A variety of teaching methods are used in order to widen 
appeal to students and raise interest. 
8 .  Pull out programs are planned so that there i s  a minimum 
of interruption to the regular instructional program. 
9. Interruptions of class time are kept at a minimum. 
10. Teachers closely monitor seat work. 
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11. Teachers set a good example by modeling courteous behavior 
and urge acceptance of individual characteristics by: 
A. Honoring quiet and orderly procedures 
B. Discouraging distractions of any nature 
C. Respecting other person's abilities 
D. Permitting variety in responses to assigned tasks 
Frequent Monitoring of Student Progress 
Assessment of student progress needs to be an ongoing and 
perpetual process that takes place at frequent and regular intervals. 
Assessment should take place on a daily basis and on a long term 
basis (weekly, monthly, semester, and yearly). The purpose of 
closely monitoring daily progress of students is to prepare for 
monitoring at a later time through the use of assessment via 
testing. The purpose of monitoring student progress through the 
various forms of assessment that may be available is to determine 
if progress is being made toward meeting goals and objectives. 
Assessment can take place in various ways, but its primary 
function is to provide feedback to administrators, teachers, 
and students which can be used to reinforce, alter, or eliminate 
activities that are in practice. Using feedback based on student 
performance, teachers and administrators can formulate plans for 
a process to make instruction more effective. 
The administrators of the attendance center and district 
have a responsibility to facilitate the process of monitoring 
and assessment for the purpose of improving the effectiveness 
of instruction. 
The following section lists elements which can be put into 
action to enhance the monitoring of student progress. 
Freguent Monitoring Of Student Proqress 
1. An organized plan exists to monitor progress (written 
goals and objectives for individual students, for each 
class, and for the school). 
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2. Faculty are afforded sufficient time to perform assessments. 
3. Basic skills assessment is given priority. 
4. Multiple and varied assessment methods are used. 
5. There is a plan for follow up of assessment by 
administrators and teachers. 
6. Good communication exists with parents: 
A. Student report cards 
B. Achievement test results are shared with parents 
C. Frequent reports of student progress are sent to 
parents via homework or regular quiz/test results 
7 .  Faculty meetings address academic issues. 
8.  Administrators and teachers attend workshops concerning 
assessment of student progress. 
9. Teachers work together to coordinate the instructional 
program through all grade levels of the district. 
Home-School Relations 
The importance of good home-school relations cannot be 
overstressed. It is a factor which has great potential for having 
an affect on the overall school program. If parents do not 
understand and support the educational program, it will likely 
result in an apathetic attitude on the part of the community that 
will, in turn, be reflected by students. This would create an 
undesirable atmosphere in which the school has to function. 
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The cultivation and growth of good home-school relations is 
evident in all of the aspects that serve to make effective schools. 
The quality of communication between home and school is determined 
by an administrative desire to promote good relations between home 
and schools and by teachers and support staff as well. It is 
necessary to work under the assumption that most parents want to 
be involved in their child's school and school work, but may not 
feel confident enough to become involved. The promotion of good 
home-school relations can help eliminate these fears and encourage 
participation by a wide cross section of parents, which in turn 
builds more community support and increases the probability of 
success for the overall school program. 
Home-School Relations 
1. Open House activities each year. 
2. A PTO that has regular meetings. 
3. Committees of parents, faculty, and administration that 
address concerns of the school and community. 
4. Frequent and regular communication with homes via 
newsletters and announcements. 
5. Regularly scheduled parent-teacher conferences. 
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6. An open door policy which allows parents and other community 
members to visit the school. 
7 .  Close contact between the school and home at the first 
sign of a problem developing. 
8 .  Coordinated monitoring of homework b y  parents and teachers. 
9. A book fair which allows anyone in community to purchase 
books through the school at discount prices. 
10. Making school facilities available for community activities 
(i. e. , library services, physical activities, a polling 
place, and civic group meetings). 
11. Senior citizen dinner (s). 
12. Special programs and activities, open to the community, 
that honor important holidays. 
13. Cooperation with other public agencies and organizations 
that work to improve the community. 
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Chapter 5 
Summary and Recommendations 
Summary 
This study identified from the literature and research school 
effectiveness factors which can be applied to the Kell Community 
Consolidated School District for the purpose of improvement. 
The seven factors identified were: 
1. Safe and orderly environment 
2. Clear and focused school mission 
k 
3. Instructional leadership 
4. School climate of high expectations 
5. Opportunity to learn and student time on task 
6. Frequent monitoring of student progress 
7. Home-school relations 
This study also identified elements within each of the seven 
school effectiveness factors which could be utilized by the Kell 
Consolidated School District to conduct a self-evaluation. These 
elements are listed for each of the seven factors, as well as 
descriptions of the factors. 
Recommendations 
The major recommendation is for the Kell Community Consolidated 
School District #2 to use a seven step school improvement model to 
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implement a process of improvement using the elements for each 
of the seven school effectiveness factors in the needs assessment 
step of the model (Bartz, 1987 ). The seven steps of the model 
are: 
1. Orient the staff 
2. Select a planning team 
3. Conduct a needs assessment 
4. Select concerns 
5. Develop an action plan 
6. Implement the plan 
7 .  Evaluate progress and use feedback to make necessary 
changes in previous steps 
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The first step is orientating the staff will include several 
meetings with the entire teaching staff to present information 
which illustrates effective schools and the school improvement 
model. Teachers will have the opportunity to question and discuss 
the concepts of school effectiveness and identify practices that 
are currently employed in the school that are related to the 
elements that compose the seven school effectiveness factors. 
The purpose of the orientation will be to provide the faculty 
the opportunity to focus on what is meant by school effectiveness 
and to build awareness that improvement can be facilitated by 
the use of an planned process that utilizes the the seven-step 
model. 
The entire faculty will compose the planning team because 
the district has one K-8 attendance center with nine certified 
teachers, a teacher aide, and one administrator. Two parents 
will serve on the planning team. The first task of the planning 
team will be to develop an operational definition of an effective 
school using the seven identified school effectiveness factors 
as a reference point. 
The planning team will conduct a needs assessment using a 
checklist which includes the seven school effectiveness factors 
and their elements. Based on the needs assessment the planning 
team will select areas of concern to pursue and prioritize them. 
The planning team will next develop a plan of action to address 
each concern. The action plan will be specified for one year 
and then its effects will be evaluated. The planning team will 
then decide what changes need to be made in the model's previous 
steps. 
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